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0.1Projcct No. 07AD-I

V ER IEb ekolec--C
Research Assistant Lculaj,foLl_________ Date iktr9_18(1;?_,

o .2I/ eine of Project 2/1145kkOaLM11.1.6-PILA. OVA t>4111)1.!EJ). 36csa inn

0.3 Address of Proj ect Zufg,riLLA05___UrilahL__VM.aul

0.4Viataltgela_g_Alyrbile.E___.D Ca

.05 STATE.

1-Alaska
2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9'-Illinois

10-Indiana

11-Louisiana
12-Maine
13-Massachusetts
14-Michigan
15-Montana
aNew Hampshire
17-New Jersey
18-New hexico
19-New York
20-Ohio

1.0 PROJECT HISTORY, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

97 - 1969

07 - 1970

17 1971

see
Project
No.

21-01:lahoma

22-Orerfon

23-Pennsylvania.
24-_:bode Island
25-Texas
26-Utah
27-Vermont
28-1Iashington
29-Wisconsin
30-Other (specify)

0.5

1.1

2.0 FUNDING (iiarh all that apply)
2.1 1-Any ,Ti4on funding of BILINGUAL program, if Title 2.1.. C)

VII continues or expands that program.
0-no prior funding mentioned

2.2 Year, prior funding began

2.3 Prior bilingual program involved:
1-early childhood LPre K)

2-elementary students (grades 1-6)
3-secondary students (Grades 7-12)
0-not specified

2.4 Source of prier bilingual program funding:
1-local 4- university
2- state 5-federal (specify.)...___...
3-foundation 6-other (specifyLL_______

I-CONCURRENT-funding of program(s) s if cooperating
with Title VII program

2.2

2.3

"IV

.-2.4

2.5



0.2' "
0.3 Address

.05

4 J r- LINI,OWeLlis/ 3 I X A-1 -"seert J -

of ProjectzueriLAkiykuja_vetain
0.4 Vtlitobt_t_qesel_g_qtrrkil.E___ 101 (a

STATE

1 -Alas :a

2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9'-Illinois
10-Indiana

11-LoUisiana
12-Kaine
13-Nassachusetts
14 ;Michigan
15.4Iontana
00-New Hampshire
17-New Jersey
18-New Hexico
19-Neu. Yor:z.

20-Ohio

21-01:laho:a
22- Oregon
.231-Pennsylvania

24-:thode Island
25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin

.30-Other (specify)

1.0 PMJECT HISTOW, FUNDING AND SCOPE.
1.1 Year Project began 'under Title VII:

see .-. 97 - 1969
Project 07 - 1970
No. 17 - 1971

2.0 FUNDING (Hark all that apply)
2.1 1-Any P:J017: funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding-Mentioned..

2.2 Year prior funding began

2.3 Prior bilingual program ,involved:
1-early childhood ljP1re K)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1 -local

2-state
3-foundation

4- university
5-federal (specify)_
6-other (specify)_________

2.5 1-CONCURRENT funding of prograu(s). if cooperating
with Title VII progtam .

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre K 1-s.)

2-elementary students (grades 1-6)
3-secondary students (Grades 7-12)
c- teachers
0 -not specified

2.7 Source of. concurrent funding,. if cooperating with '1.1itleVTI
.:2) 2rogram:- t3-":1 (Bair41:05414Afr4S)

2-state other (specify) "E PD -
alocaa $;r ederal (speCify)FCtsfb% bt4C(oferie,rtie.

37university A 0.--founclLtn (34:044-kt)tV(..oenAC.Ait

F.4%.1.trAVtcriNc..L ?ex.so-e c..et t..tkit 10 a mete
2.8 Total Title-YU grant (first year only)

2.9 Total funds:forcencurrent program(s) cooperating with
Title VII ( .;.'irr;t ye:r)

.1,

1.1 .Lc6 9

2.1. 0_ .

2.2

2.3

2.5

2.6

4 a'tk 410v
M uoli> 6.10cS

c

2.8 !IDra0/__

2.9 CM_

3.0 1-If a UNIMISITY is uor':ing with the Title VII program, 3.0

specify which: ARA4.14CieriNeceWVCColtese, Univ. ot New ganNoihshire...
0-none UviA1 V elefrqb tiCA") CC1 SCLCJIA.S) Z- P



page 2
4.0 SCOPE of PROJECT

4.1 Numbers of schools involved in Title VII program
1 -one 4-four 0-not sPecified
2-two 5-five
3-three 6-other

4.2 Total number of students in program A.First year
E.Second year
C.Third year

4.2 A /qq
B
C _j75

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels
(by 'second year)

Number of
Number of 4.3 PSK

Grade Classes Grade Classes__ APS-PreSchool _ _ ___ 7-grade 7.__
K-Kndc.tn

8-grade 8 c---______PSK TOTAL NC. students PS and N 9-grade 9 ___
-c,0 __ TOTAL students gr. 7 9-__

1-grade 1
1 10 -grade 10

2-grade 2 .._._g:::::: 11-grade 11
3-grade 3

.......4.1........ 12-e;.rade 12I.,4-grade 4 C TOTAL students gr. 10-125-grade 5
6-grade 6
A.Atf___ TOTAL students gr. 1-6

i''ISt s.kamts tcory, ip..e.. i.r1. ter'Nkatlti in
4.4 1 All classes- graded 1104,- Opt Al ItArsin5 tevitx 4.4 ;...,.3..._.2 -All classes. ungraded e 1-4 se bk3-Some classes ungraded

If ungraded, specify ages or grades grouped
together:_ii,,..yeat,s____

5.0 PaocEss VAZIABLES ... STUDENTS (Sociolinguistic).
5.1 Students Dominant and Native language- interaction and

cultural affiliation (Indicate number. of students in eachcategory and specify cultural affiliation in'box)
(Circleany.information which' is inferred and *rite INF.)

`:Non-Enrilish Dominant 1=7.E.n,,lish Dominant 5.01'. Total
.N-E'Don - NFIITNon -- English i

l

Mother.TonzueA

Total
English

ifother-Tongue_..

I Total Non-English
Dominant:.

NE I
N-EIT

3co

II2E-Dom EuT NEHT IIl

No.

L1
II Total English

Doninant;._19..
Total E-Dom !rt.
II= III- II2



grade and total number of students by grouped
(by second year)

Number of
Grady Classes
PS-PreSchool
K-Kndgtn
PSK TOTAL TIC.

1-grade 1
2 -grade 2
3-grade 3
4 -grade 4
5grade 5
6-grade 6

TOTA.77tiidsirts gr. 1-6

54uttitrt4s tcorA- trk&C 00113nti 6
4.4 1-All classes grades' °03,' toPfun itArNin5teiNktr

2-All classes ungraded 2)--Lt

3-Some classes un -raded
If ungraded, specify ages or grades grouped together:_a2.____ypi_a_t_i_____L__

5.0 P110017,SS VA:UABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural_ affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any .information which is inferred and write INF.)

students PS and K

grade levels

Grade
7- grade 7
8-grade 8

Number of
glasses__

-.-------

43 PSK
A.

9-grade
B TOTAL students gr.

10-grade 10
11 -grade

12-grade 12
C TOTAL students gr. 10-12

7

C______

7-9

.4

et"" bkkr.

_
7 V011:-...Ellf71151:! P0p1:111p.T.I.t.,.. - -1: EilfiiSII Dominant: 5.0

1. Total
[I .N-E Dom - NEUT II..E-Dom - N.EIT 1 ,

Non - English 1

Mother Tongue.
.. ... ,

11 LIA:: _3g__
2. Total

English
Mother-Tongue._.

' NP. don I

T... 34 E don
IT

II- L%-Dom HIT 1TFI

4

1413$ .... -Don bt.
riiir 2

I Total Non-English II Total English Total E-Dom !rt. 0.
Dominant;_11,_ 11= III +- 112

-A r :to." bat, kyouo 4; eve. ecm-4" A, Frtrc.h bDm and
bYtt fo0.r4"k toKt. 4* vvt c.vr%ic

'on:-Enali.ph Dominant_
.

N-E Dom 4-arT.

Non- English :' Example: a native' Spanish speaker
Mother- Tongue who uses Spanish inmost contacts

though he may know English

........

N-2 Dom -

English lacamole: (rare) a native Engl±sh
Mother Tongue Ispeahing Puerto 21can child,

born in New Yorh who returns
'lico and beccv.es

'Spanish dominant

En -lisp Dominant. 15. . . . . ..... . . -
E-Dom N-12.11%

xample: a native Spanish
speaLer who uses Spanish only in
familiar contacts;" anti English
in all others,: school worl:.
-Dom -

Examples:. .1)a native E.sPeahlng
acculturated haerican who may
or :lay not '_mow a second lang.

2)a native E. speaLing
'iiszican-k7erican child who has a
ninimal receptive :!:nowledge of
Spanish, but haS a Latin culturej
affiliatiOn



MAD4

N,te,;;;t.,1 PPLI4V-rit
1 -Engli Lmclbe.)

CAA- x..10 2Spanish

5.5 Students' Dominant language and Extent of Bilingualism

Dominant language :1 NumberHof ilonolingUaa NUMber of students Bilingual

of students in prograi StudehtS to any extent

page 3

5,2 Cultural or Ethnic identification of target students in program

by number and of each:

Indigenous Americans: Number Per Cent Of if inferred,
Total Students check (r,,,)

Al Navajo Al ____.
A2 Cherohoe L2._____ ___

__A3 Other (specify) A3 __.

A TOTAL No. of America Indian A

Americans of other ethnic backgrounds:

B1 Dexican-American B1

B2 Puerto-acan B2

B3 Cuban B3_______

B4 Other Spanish-American
(specify) D4.

B TOTAL No. of Spanish- B

-speaking Americans

C Portuguese-American C .........__

D Franco-American- D Al......_
F Chinese-American F

G Eskimo G

H 2ustian ..____.
Other

I TOTAL number of N-EUT target
students. .

61_

. e

5.3 Ethnic identity of English another tongue students other than target

population, if specified by number and per cent.

El

E2

II TOTAL number of ZHT students
other than target population

El

E2

5.4 Students' native language or mother tongue
from their daminant language.

(specify)

PiffeYePt
t ?CO

k. kin
-F efit4cAN (rnatskic)

if DIFFE:ENT

Fer.Cent



Dl Hexican-American 'B1
B2 Puerto-ican 132______
B3 Cuban
134 Other 'Spanish-American

(specify)
B TOTAL No. of Spanish-

speaking Americans,

C Portuguese-!nerican
D Franco-American D .i9.___
F Chinese-American F
G
H aussian H
J Other !!,.

I TOTAL number of N-ELIT target
students

...

_ 5:3

Cf

5.3 Ethnicjdentity of Enlish mother tongue students other than target
population if specified, by number and per cent.

fl

E2 E2

II TOTAL number. of ElIT students.
other than target population

5.4 Students'rhative language or mother tongue if DIFFE=T
from their dominant language..

mb.1.
(specify)

D.g12141e.,:n.t.lATIKLIP Different Native
111-Tiabq:17._

1 -Engl sh vital4)
C. .1- 1.10 2-Spanish cne tot5tit, h. eA k .a5. f OA e m

-IP t.-4 e.1% C. niattA

5.5 Students Dominant Language and Extent of Bilingualism

Dominant language I Number of ilonolingv-1 Number of students Bilingual
of students in orogram'' Students to any extent

Per gent,

Nudber

11.7 English j0
A haerican

Indian

E

Al. Navajo
Cherokee
Keresan

A4--- Other ,(spec.):._.
B Spanish

Portuguese
D 3 .[L French sit.
F Chinese
G Eskimo
H :).ussian

Other (spec.) _:

not No.

spec.

. _V. ....Pi

not only listening ,speaking.

spec1oomprehension.#ability
!No. % To.

3C.1



5.6 necruitment of Students:
0 - not specified
1 - English Mother Tongue and Non English 1.1other Tongue

Students areHreriuired to participate in the bilingual program

2 Only N-PIT are recuired to take program Elfr's participation

is volUntary
- Both El:T and IT-EIIT nartici-oation is vollintary

4 - Students selected aoraing to some criteria of project (in addition

N m -p

on to

5.7 Proportion of -:;oupils in project area: see. 5Chart C
language)
.7 (e101

n.ss- not specified:on the cnayt

5.8 Community. Characteristics (mar: ally that alaoly) 5.8 44

(% if more than one category, indicate per-cent for each)

1 inner city-ghetto,barrio %
2 7- major city %
3 small city, town or 'suburb

4 rural, farm
5 other (specify)

reservation

5.9 A. Socio-econamic status of N -E participating students 5.S A.

(indicate specific percent of low SES)
B. AVerage family income, if mentioned B.

n.s....not specified

page 4

5.6 0

5.10 Socio-econonamicztatus of SIT .)articipating students
(indicate specific percent of low SES on the blank)
n.a. - not applicable (no alT)
00 not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n. s. -not specified

6.0 SOCIOLINGUISTIC Suva

6.1 Project states that a sociolinguistic survey;
I for II for

11-11iT group T group

1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made,
mark all groups included:

I N-EPT

1 parents
2 children
3 teachers
4 community
5 others

(specify)

5.10 _DV

5.11 _AL

6.1 I _I.
II

6.2 I -- -----
II

6.3 Language dominance of N-zia groups (chec::.AZparents, C....teachers)

mill be determined by the extent each language is used in different domains



5.8 Coi2zunity CharacteriStica "(marl: .ally: that a.bly,
(% ifmore than one category, indicate pet-obi-1-G for each)

1 inner city-ghetto ,barrio
2 major city
3 7 small city, town or suburb
4 rural, farm
5 other (specify)

reservation

5.9 A. Socio- economic status of t-ENT participating students 5.9 A. ..!P7b
(indicate specific percent of low SES)

B. Average family income, if Mentioned
n.a. _not specified

5.10 SOcio-econonomic .status of fliT participa ti.ig students 5.10
(indicato specific percent of low SES on the bla.L.z)
n.. a. 7 not appliCable (no IlTP)
00 -not specified

5.11 Proportion of migrant students in project 5.11
(Indicate specific percent)

7 not specified

5.S

6.0 SOCIOLINGUISTIC SUVEY

6.1 Project states that a sociolinguistic survey: 6.1 I
I for II for II

II -. 1.;T group ofYro-tro

1 was made
2 will be made
0 not mcntioned

6.2 If a sociolinguistic survey was or will be made; 6.2 I
mark all groups included: II

I 11-it.IT II Lii.T.

.... ....._1 parents
2 children
3 teachers
4 community
5 others

(specify)

OW Se. 5.

teachers)6.3 Language doinance of N.-Z: IT groups (cheer A2parents, D. children,
will be determined by the extent each language is used in different aOlmains
through various means of communication.
e.g. specify, extent descriptively: never, sometimes, always 6.3 A

B

DaLAINS:
1 Home
2 Church
3 School
4 Work
5 Socializing i.

6 Ireighberhood
7 film-TV-radio

Nagazines,naw's_..
9 Others I

(specify)

USE NON-ENGLISH LANG. USIT ENGLISH

LISTENING' SPE1 -1E1-DING i 1,1:LUTING SPL 4.1 IN 1 DADING

-4.

.... . . . . . .1. .

Af klo eNtINA

e 2tk ).

. . ..... ... .

..



6,4 If 'not included in survey, how was student's language

determined?
2J -.rte

1-inferred by use of surname
2-established by formal testing of students

3-assessed by informal means (specify hoW)

4-not mentioned how language dominance was
do:ta:zzl:_nec

6.5 Sociolinguistic Sutvev
An analysis to deteine
in the community, (e._
which serves as a single
a group of people).
1-yes
0-no

per: 5
dominance 6.4
II

Fig

7 (check all that apPly)

an interlanguage exists

ii.xture of two languages

system of communication for

su-ve: includes itc:s covering:

6.6 N-alT parents' attitudes toward maintenance of child's

N-ENT.in particular domains of use or. complete shift

to English
1-yes
0 -no

6.7 ENT parents' attitudes toward their children's learning

of the N-;SIT language

1-yes
0 -no

...Children's own attitudes regarding:the second language

they. are learning and the .speakers of that language:

1-yes
0-no

6.9 If not included in survey how were parental and/or

comunity attitudes toward -g-ENT maintenance

determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

,11
II

6.5

6.6

6.7 1

6.8 0

6.9

6.10 1-After sociolinguistic survey is made, how does it influence 6.10

program? (spec:J.7) (e.g, transfer or maintenance instructional

programs ) k as 3ckte.1;nt AA-4-ki.t b ;we& w 004i6.06060A t r wvael,
0-not mentioned 4* :1 % . I n

oast. or tarne arc CLOD y, ktcji-;" ervsrawv tift%r.tiv c
7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category:

(indicate non-English language in each boN)

1. Ai_ Language dominance not specified

4other tongue not specified
3. .not specified whether monolingual or bilingual

(if any information is not
specified, cross out that
heading and complete the
rest of the 'chart)



a group of people).
1 -yes

0-no

5=0:: includes .itas covering:

6.6. N-aiT parents' attitudes toward maintenance.of
N- SIT in particular domains of use or complete
to English
1-yes
0-no

child's
shift

6.7 ENT parents' attitudes toward their children's learning
of the N-ENT language
1 -yes

0-no

6.8 Children's own attitudes regarding the second language
they are learni.iw or speakers of that language
1 -yes

0-no

6.9 Tf not included in survey how were parental and/or
community attitudes toward N-ZIT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.10 1 -After sociolinguistic
program: (spectfy) (e.
programs) V*41xytitni.e%

0-not mentioned 46 la

7.0 STAFF SELECTION

6.6 J.

6.7 't

S.0

6.9.__

0

survey is made, how does it influence 6.10 1-
g, transfer cr maintenance instructional

Ust.k;At. A4444 bmAintp p0M-ieurkion LtAtt-s rY1 udLvtl-

e a54 c.k.;A5, ero yaw. c r 43ad.e. D Law% Axel, ek n

7.1 Linguistic background of project teachers, by niLlber in each category:
(indicate non-English language in each boN

1. Ak_ Language dominance not specified
4r Mother tongue not specified

not specified whether monolingual or bilingual

INEDom.
NEW

II .E D9r11
1VT

Dom
."1 Ita.4T

, .

E.V. itII Is

A-Monolingual B-Bilin

N-7

11.-=

N=

N=

A Total Humber B Total Number
Monolingual Bilinpal

Total:NI:caber

of Teachers

N

(if any information is not
r:pecified, cross out that
heading and complete the
rest of the chart)

7.1 ' No.
I A
I B

II A
II B
IIl A

IIl B

A

N

it lit c.ec, art. Also 11-tcte 05 k 0 to) s , crvtt. *
c,t% :s 13: I: Al.stoa, frrlt %Au:,itmn:h5 duosrve
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7.2 Linguistic background of ,n-olect aides or paraorofessionals, by number:

(indicate non-English lanLuage in each box)

1. r Language dominance not specified IN
(If any information is not

2.1 A- Mother tongue specifiedtA6v5 T (""tlbecified, cross out that

Not specified whether monolingual or biling,i1 heading and complete the

r. rest of the chart)

A Monolingua------1, Bilingual
7.2 No.

N-EMT
I B

1:.

I

II

I A
I N-E Dom

: A

II E Dom
II B

EMT
. IA

1

II1B

II E Dam
1 A

1 N-EiT i B

N Total Number

viol, ,e; A Total Number B Total Number of aides or

61, Monolingual Bilingual paraprofessionals

0101115 r
7.3 Language(s) used by bilingual program. toaeers:

TiTark all that apply)

1-Bilingual teachers teach in only one language
.,-

1a-Bilingual teachers who teach in only one language teach in their

dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
1b-only if native language is also their dominant language

1c-even if native language is not their dominant language

1-0-not specified

2-Bilingual teachers teach in both their native and second language,

02;5
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language(s) used by zidos or parawofessionals- 7.4

(Dark all that apply)

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
Oilingual aides who instruct in only one lang. teach in their native lang.:

1b-only if native 1Lnguaf;e is :...lso their dc mart lz.ngu-Ee

7.3 *2-



0

Cho)

i 11-E-.Dom

N-ENT

Ai

I B
II A

ILE Dom II B

EMT II A
II1

B

II E Dom 1 A
1 B

N. N
N Total Number

Fs_

A Total Number B Total Number of aides or
Monolingual Bilingual paraprofessionals

57°

7.3 Language(s) used by bilingual program toacilers: 7.3 ea,

(hark all that apply)

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
is -even if native language is rot their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language(s)!uaLlby bilingual -ya..e.---rr.11 , dos or parannpfessioll1ls7 7.4 C)

(Nark all that apply)

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
Oilingual aicies who instruct in only one lang. teach in their native lang.:
lb-only if native language is dco their dcminant lz.ngu_ge
ic--v,n if native language is not their dm inapt language
1-0 not specified

2-Bilinglial aides instruct in both their native and second language,
regardless of which is their dominant language.

U-language (6) used by bilingual --yrc:::,%

7.5 Cultural affiliation of teachers aides
number and percent Nark all that apply) Specify cultural affiliation.

c-idos not c-pecified

act director and evaluators b

A. Teachers N . B. Aides No. % C. Proj. Director D. Byaluator(s)Ne.
114C(14.0 4r

TJalaida artveLL 1007, CI;v/A00-0

0-not specified



.7.6 Selection of II-D.1T_ teachers_ from local_ copmuniby
O-not specified:-
ifulaber of N-11IT prograra teachers from local community
and % too _of total N-DIT teachers.

pace 7
7.6 No. %

7.7 Number and Proportion of teachers and aides of same

cultural bac:cgroupd_as_NTIT:Lstudents
indicate specific percent on the or B

if specified descriptively,
1-few
2-some
3 -many
4-most
5-more than half
0-not 'specified.

A = teachers
B = aides

7.8" Teacher Qualifications 7 Training and 0:,:perience prior, + -pro 'oct

(indicate number of teachers with each qualificatIon, .. t..
if given) INMWJ104. )

n.s.-qualifications not spcified 0105
0-previous cou-'ses not specified .

1.__teacher must meet a specified level of language proficiency on a

standardized proficiency test of the nonEnglish languagethrough

which (s)he will instruct
2.____teacher must meet a specified level of communicative competence in

the non-English language determined by a structured intervie 1/f114ency

3.____previous teaching through N- IT (in country where it is a native/ne.0-v-

language, =Peace Corps)
liLze

4.....,...L.previcus teaching in local area/live in the co:Li:malty petenceocx;1-

5. _courses in E-ETIT language structure and usage)/ lingu4stics or FL trainin
. i

6.:__L courses in Nr-E literatur F: or literacy in SPE-41i4h

Jo,
0

/4070

rr

no.'s

t3, leri

7. must be bilingual :

8.:4Tly previous education through ki-EHT/content of courses learned through

9._ ;courses in teaching ESL/audio lingual approach
10.courses in methods of teaching N-,.E2iT language/language development

11.L___courses in methods of teaching content (e.g..math)in N-aiT
....certification in ESL/or experience teaching ESL

13.4_certification in teaching N-Ei,IT

14.L_;Lcress cultural courses
15.j_courses in the cultural heritage, values, deep culture of N-EHT or

16. .__Other'qualifications, specify travel

ci1-^1te °It 104;46 *-likIG eorneGVAblet i

8.0 STAFF DEVELOPHENT 8.1 A ;17

F145 4. Ff.

0-No staff training mentioned
8.1 offerin training_for_teackierp A. For B. For Para-

andjorpara-profossionals iCllowing.aypas:Teachers profossiohals
(mark all that apply)

B Ir

n.s.-Training indicated, but nature not specified
17EngliSh as their second language ;..L
241e teaching of English as aHsecond lam wage 7+J1c.i:
3-X as AheirLser-madL3anallar:



4-most
5-more than half
0-not specified

no. s7.8 - Training and 0-...-.perienco prior, -oro 'cot
(Indicate number of teachers with each qualification,.. & )311)

.if .giVen) (N3114410.1%1 )
n.s.-qualifications not spcified 001

0-previous courses not specified
1. _._teacher must :meet a specified level of language proficiency on a

standardized proficiency test of the 'non-English .language through
which (s)he will instruct

2.___teacher must meet a specified level of communicative competence in
the non--aglish language determined by .a structured intervielif7...uer.c.-

3.__.__previous teaching through N-aiT (in count-17. " is a nativo/ jilialt:leve-
.language,. in Pease Corps) cceceor.ni-4.___previous -teaching in local are live in the co:mar:lit-

.5._____cours.es in N-EilT language. structwe and usage/ 3 iagtt_stics or FL trainin
6..___ courses in N-E or literacy in Se lisle
7. nue.; be bi lin a .

any previous education -.-&.rough 1 : -. IT /content of courses learnedli..tzihriTeugh
in teachi4q. ESL/,..-mdio..1ingl1P1 approachcourses

courses in methods of teaching- -.language/language development
11.. .zourses in me-thet of teaching content (e.g..-nath)in N- ENT
12._ _-pertification in:ESL/or teachinr; ESL
13.:4 certification in .teaChirs.

,cross cultural courses
15.. courses in the cultural heritage, ..values, deep culture of N-EUT or
16'. other cualifications,..specify travel.

c't" .CoviY% (ae.V Aikcinf r45 * Fr.

8.1..A 471 .4.
8.0 STAFF DEvELOPHF,IIT

. 0-4o staff training mentiem:..,,d
8..1 The, project is_ offeKirtz. traininc,-- for tea r7eei--s A. For B. For Para-

, and for "D'lap--ofes s lona' s dz. the follow-inc- -1-o-s :Teaclie---s P-ofec-siorials ,.....L. 1______,___2._...._ ____-....:__9-.±.-.5-...... ___.....: 2.., 4.. i '''
(mark.- that apply)

n.s.-Training indicated, but nal...i_tre mot specified
l-English as -their second language - _ .
2-The teaching of English as a secon-F_langl/age___
3--.: as their second language
4-Tile teaching of X as a second langrage... __ . _..__ ..
5-ilethods of teaching o-ther academic ,subjects

L, L.4 6-liethods of teaching other academic -mlbjects
' in 711, -la ngzaE,re

tn
I jrStjrg__L

0. 2 Stated :-;oals so° teacher training are: 8.2 II j ci 10 Students
-I N -EMT II in

g ;3. -A31-Understanclin;f of socio-cultural valnet .. and practices oil( . _.1.
2 -Cross-cultural training
3-Sensitivity to ,ethnocentracism euid l'inLx i s t ic: snobbery

C 6 . Vg li---larareness 01 ;rile social-emotional development ol
5-Strategies for accomod.atinE: the difierent learning

styles of.Adia bre,s_k s....11., 0 (A-Li Lkss gum.. S V__6- Strategies for comitive developuenc c-C.k") 7-Strater_ieE.1 for reinforcirc tile self-eeem of
64' 8-MethOds of cross-cultural ttrt,-,,,ching -or z-,eaching the
It ' biculturE1.1 component

9-Forzt dation of pupil perfor:iiknce object-ives
30 -Metritods of evaluatton of pupll performance obj ec'.-.-es

Vfoict specific courses if given (or Xerox and «"' r)



page 8
8. Methods of Teacher Training: '(Hark all that apply) 8.3 43451jb

1-courses

2-experiential, teaching supervised tr. master teacher
3-workshops where teachers offer sugtions to each other
4-use of video-tapes of teachers for feedbacl: on how they are doing
5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g. Flanderc. system) e

?roosidruIL re.mtvecrites kti,45 41, 44her
MCIAlhcsti Vjnps D

7-other (specify)

'a. 8.4 Project provides released time to teachers and Paraproffesion-
als for joint lesson planninq: 1-yes 0-: not mentioned

8.4 I

Project provides forofessionals to receive course credit 8.5 C) _
toward. eventual certification: 1-yes 0-not mentioned
How? (Specify)

8.6 Paraprofessional's rol 8.E 43)41

1-teaching whole class
2-teaching: small groups
3-tutoring individually
4-clerical- pia?A404 jest

5-contributing to bicultural component
how ?

6-liaison 7oith parents
Will 16NYIN ,116e. 04, ft:ea .k.ko..e,I.,:15 eJ,;Ict beve..(1:1tA 0.f.

8.7 Training-±-for project teacher4,smd....p.4raprofespional&lp ziygnay.: 8.7 Au_i_
(mark all thatapply) A for teachers B for aide's B 41)3

0-not specified
1-University faculty
2-project's haste Teachers
3-project's teachers

no.

4-other (sPecify),

NitAt.5 ;c-be
8.8 Number and Proportion of personnel g,vin& teacher training who 8.8 1

/ N5
.1, are: 211 _NA

1-bilingual - r Cire"e'° meg'
.2-bicultural
.3rNELIT (specify background)

8.9 Training is provided: 8.9
1-during a summer'session
2-during the academic year
3-other (specify)

8.10 F:tent of training:
8.10 ;ii5.___!___

B (indicate no. of hours)
A1 -appro:cinn tely equivalent to a 5 weekly 6

eollego course 76 monthly
2-ore than one course 7 bimonthly e. 1 wks
34iess than one course A/10,N ritte4rtss Cl...S.

4-other (specify) liwAllt6..1,sititt,11..ityylver tip c .1 lei4AsisnekL. es,N4er<JAe-t- g' `247-1-

..., vaKioto powiwkop6-17-1 no.
2,11 1.,Tumber and Proportion Or teachei-r- ttenciink, training :4vr,15

. 8.11 I-i'=: if speci-fiea descriptively: indicate:
0-rot specified 6-most
1-100%-mos4 o. 4a 4-ranics 7-many
2-more than 75% 8-few

.....-:L, _ n -41,--



8.5 Project orovides for balmorofeasionals to receive course credit 8.5L,
toward eventual certification: 1 -yes 0-not Mentioned
How? (specify

8.b Paraprofessional's role:

1-teaching whole class
2-teaching small
3-tutoring individual1v
4-clerical - torr'c,e)c
5-contributing to bicultural component
how ?

6-liaison with parents
A WM leco.r% toe. fre,e44 4-Cieka.itts *.C.OA betit.,(ofaci rvt\d.s te 600
8.7 Training for project teache-g_s_gnd naralprofgasiopalsto -44v_an by: 8.7 A I 1 _

(nark all that apply) A for ,teachers B for aides B jt...

0-not specified
1-University faculty
2- project's 'Master Teachers
3-project's teachers
40ther (specify)

A Nee dles );otere4og no. %
8.8 Number and Proportion of personnel giving_teacher traininv who 8.81

1,
i

r - bilingual 1 r3e.e.. i\eekOV littott_ NI" Anco nele

2.7.are ' -1

3'2-bicultural
3-N-4r11 (specify background)

D

8.E 43) 41

8.9 Traininkl&nrolpided:
1-dbring a summer session
2-during the academic year
3- other (specify)

8.10 a:tent of training:

A -appro.:7.-117o tely equivalent to a
college course

B (indicate no. of hours)
5 weekly
6 monthly

8,9

8.10

6
7

2-more than one course 7 hi -monthly C.1 wks
3-less than one course AllcI3 Metitass CI.4.
4-other .(specify) 1:1144.13,4).K.il .1.4.t.rint f/D c 61 Isrvi.essimIAL ef),N4e.r<ne-(-t- fr v

vJk Ivil5 %, 6 4, e a...1 .vAK101.45 workikoe6-1, rff no,
8.11 Number and Pro2or..Un o teach:ezr e.t-tenda..ng, -traininp.,:4,,,r,15. 8.11 Al.;.. .Q-/009c,

or: if specified descriptively, incicate:
0-not specified , 6-ranst
1-100%-wos4 oA. 544S4 trelit\$ 7-many
2-more than 75% 8-few
3- 50 -74%- Lio.vver,b 9-other (specify)
4-25-505; .Tra;a5
5-1-24%

c 1-

9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: Mark all that apply) 9.1
0-not mentioneditcers 051) 5/Vt:2;,,,L ,

1"..t0 P1 -,l language or dialedi"" rft4e)*;4" °66"VeWark r4e'pri
2-to N-EMT students - expectations of achievement C6r44%. "t°%""*"Y"-Y °Oen P.1/4; .ive
3-to N-EUT Culture v or

t pr; s
4-prior to participation in bilingual project
5-after'project training
6-after participation for a period of tine in project

7-through a questionnaire ,
8-other (specify) ityNAL Z4.1keies.lvv,11.610.1.)...k.IVALV...SUWAR"
CI.,7-1 L t_ yto-k eta,' L<AI knay ®h (0) v1.50./dirk -o Tee. e-vvers to ass EtS f



10.0 STAFF PATTERNS

10.1 .!Staff :patterns: (mar.. all
0-not specified
1 -tear teaching

2- cluster teaching
3-shared resource teacher
4-other (specify)

that apply)10.2 Staff:
1-bilingual teacher
2-ESL teacher,
3-bilingual coordinator
4-aides or paraprofessionals
5-consultant psychotherapist
or guidance counselor

6-other (specify)____

10.3 Average number of pupils class:
0-not specified

. page 9

10.1

10.2

c L

10.4 Average number of aides or paraprofessionals per class:
0-not specified

10.5 Ave age 114;kber of b 1 i rE gal side a (or lava_
professionals) per clas:

0-not specified

10.6 1-pecial aide_to puPils_haying_nost difficulty in learning
is given:

1-individually
2-in small groups teacher
0-not specified

by: 3-teacher

4-special reMedial
5-paraprofessional
6-parent tutor
'./older student tutor
87peer tutor
19.not:specified
10 -no special help given

1, 3

iq

10.3 .43

10.4 D

10.5 0

10.6 q

11.0 INSMUCTIONAL COiJPONEIIT - =TIM ADD =EDT OF BILINGUJL COtTONENT

11.1 Duration of Bilingual Education (policy) I II III.

/1-alT languaP-e wily be maintained in procram: .02 :JON E DOti E -bon
(mark all that apply NEW EhT RENT /
0-not specified how long

6
0 - 1-''

1-as the alternative language of learning _L. _....L. --1--- e a )
for as long as desired F

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an 11.1 I
acceptable level in English IX !____

Iii __J____

11.2,How manv.years. does project stAte_isoPtimal foKinstruction 11.2 0_
17-0:1:11fr ELTuP.:t4TPIIP4. Id -r a 1P-ElPuw7etfo_PontP1?-e.?

0-not mentioned
if for a particular number of years:
1 2 3 4 5 6 7 8____2_ 10 _:!:I_ _.1.2 1'

1



10.3 4verage_nuiToer OfLpupils.per class:
0-not specified

C

10.4 Averace number.of aides or '0a:Fa:Profegpionalspel.7 class:
0-not specified

10.5 Averaf7e bi 1 i Pi apq _Lax. pava-
omfes3ional§) per clap.:

0-not specified

10.6

1-individually
2-in small groups
0-not specified

by: 3-teacher
4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older:student tutor
8-peer tutor
9-not specified
10-no special help given

10.3 j.3

10.4 D

10.5 0

10.6 1

0

11.0 INSTMCTIONAL 001TONENT - DIMATION AND =TENT OF BILINGUAL CO1TONENT

11,1 Duration of Bilingual Education (policy) I II

1E4,4 languaPewill_be maintained inprooraa:
(mark all that apply
0-not specified holi long
1-as the alternatiVe'language of learning
for as long as desired

2 -as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

V2 DON i

NENT ENT

--A--

11.2 Iiow_many years_ clo j ept stpte._ is tipal_ for instruction
for 11-2111.1 group. throyah ITz-F.1,1T lanzume_ to_ continue?

0-not mentioned
if for a particular 'number of yeare:
1 2 3 4 5 6 7 8 9 10 11 12 13

(if specified in terms of a condition, please state it
e.g. "if a child begins learning in 11 FliT and English in Preacs.
N-NIT instruction should continue through high-school")

=

Duration of

11.3 .ge_csac3._

code:

for each

Bilingual Education (in practice) (Hark all that apply)

1211132-1e_lelgI12:1jiclin which grade: 11.3 I _I
0= N.A. (if no Eiff) II _I_

13=. 147.=

group N.A. Pre-1: K 1 2 3 4 ; 6- 7 8 9 10 11 12
I I1-}l

II E DOli,

:3 DON/NENT

P, -

I11I -y-



. : .

11.4._Thp cur_rent.Lnr.9.i.e.P.t..W-11-hP3-.3-ii;:PidtP...A...tu.tki:-e.T.i.lj....m./u_al
.

.

program...p.t_ the ind.ioe.tcpl PI-lade leysl.: (inCIics,tc specific iFiElpilic)
000 not, gra

if.do6

code: (if no arT).specified .1,3 13-c011eqo
I ;.:-.32; MI . .1L .........
II- :3-:00i - EFT '7-- 1.
III -2:-DOL1/NL.TIT

as .

ApgrA4C, 4,; -tall
code: 13=College or University (Other professional. training

14=Federall State, or Private Vocational Job training

11.5 Spcorid....lango,age learnink.f or.:..41g,lis dominant ..students is
projected through

6.1r "/00 if 0 not grades
cote: no ZIT specified 1 2 3 4 5 7 8 9 10 11 12

II MIT

page 10

14 Voc.
training

11.4 I ..k....

11.5 12 J.)..

L

IIN-EiiT/flDoi

11.6 12PItalin_g---i-nt4114tive
students is Jectedthoujade:

not specifie Grade 1 2 3 4 5 (5) 7 8 5 10 11 12

11.7 The amount of instructional time in and through their native language) F-,__k
per iay for N-EItiT students rho are N-E dominant is 0 eouik6e$)

11.6

( Fre.A t,v. me ' )
code: 0=not specified m=math s = science ss = social studies C.11.7- tt,tifL..t-gq_ keel

11.7 11.8 11.9
Ian per day Total Min. per Subjects taught % of time per day of

(34". of instruction day of any in native lano.tD instructio
:thrguaki N-PiT ....,nstructioi,p t1

Pre 1

................____......... :41.-cry.E,1). N-MT .

Pre 71..... I fit- I.

:53.. 5 ..
4.

7
. _ 4 7 ......

. :10
.

.

--1
! _....4

12 12.
............. .._..

A41611.10 .The amount of ins t-...-uctional tine in and through their native language
for it-ZIT students who are &iglish dominant is sat....1.4 45 booc

code:, 0 = not specified N.A. = not applicable, no N-ElIT, E do m studen

11.10
per day .

of instruct-hi nil

11.11 11.12.
Total llin. per Subjects taught % of time per day of
day of any 1n t4trc 1nc, i n n ryn

0.11
PV%ipey,

fra4t,0504% 0\11

kvc-PA'w



11.5 Sp dond .1p.pguage. 1earnina .1 o_ dominant st...udents. is

projected th;rougn. 6.1r-3-4/.
00. if 0 not grades

code: no ail specified 1 2 3 4 5 0 7 8 9 '10 11 12

11.5 I, (0

II Faa
IIi N-EirilYE Dom

11.6 Learning_ in their native lansuas_,Tc: for_ Ton-gyslish dominant.

students throur,h. gsade_:

CFnot specified/Orade 1 2 3 4 5 0 7 8 9 10 11 12

11.7 The amount of instructional time in and through their native language) n Lk_
per day for N-11"liT students who are N-E dominant is : 0 (3_5 .eD(.0%i.e.6)

( eiqAA'k ) Ft-Y'°`-
code: C=not specified m=math s = science ss = social studies c.i.f.::

11.6_ (,

11.7. 11.8 11.9
Min. per day Total Min. per Subjects taught % of time per day of

1 .
of instruction day of any in native lang. instructio14

Ibtot/all i..3-EliT _ingtructioD i I.! -:r q zrth ou cth

----- --- -t-;:--- . - -- ---- ----------
,,,I.....,......---....-.............--.....-,-..-..............-.......--........i-. .L1.

4,...,, i............_.................................._....____......,..,..
It

_ _ PA_
c...R. 2

._ . ..11_.5.5.. . . . 5 . 5 . . .

10;- I.

12

s.04.e.t,.. .4} - 10

12 ,("k"
11.10 The amount of instructional time in and through their native language & ,1)161,-

for N-alT students who are Engl.ish dominant is: 6enjg. 45 q
% w

t tosv-
V dee

code : 0 = not specified N.A. not applicable, no N-LIiT, ra door studen

11.10
an. per day
of instruction
thr_oDzb. .

PreK
1

2

11.11 11.12
. Total :tan. per Subjects taught % of time per day

day of any in native lang. instruction

_ .tArough.,

.

- - - - . - . -- 4 I." - "" - -

4 . . .... - -- - .. ...i ...b.ft... AlloV.4

6 ,

--I .7.
I

10
11

12

'9

10
11

12

of

;



pale 11

.11.13 1-Prog_ranis_ore.-tray - only non-English 1:other Tongue

students (including N-EIIT-aglish dominant). Enalfsh

ilother tongue students do pot receive instruction in

a second language
0-no English ilother tongue students

2 way 7 aa learn the second language

11.14 The amount of instructional time in and through their second language

for pupils who are native speakers of English is: ( couzses )

code: 0 = not specified N.A. = not applicable, no English iiT students

(.00,

11.14
2f 11.15 11.16

Ulm. per day Total min. per Subjects taught 5 of time. per day

of instruction day of any in second lang. of instruction

throuTh N-DiT
throughi.

!At Oray, 3:114

i 2

....... . .

2

f,45

6
.

. . . .........7
8

6
8

9
10,

1

11

12 F
'

10
11

12

11.17 Ii=qa Pe.PP.XAtP.)-a4g1W*e_
'11.17

in the classroom (mar!: all that apply)

0-not specified
1-languages are never mixed by either the teacher, aide or the

pupil in any one class period; only one language is used.

2- the second language is used exclusively by the teacher,aide

and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;

pupilsare allowed to use either native or second language.

4-the teacher uses only one language;, however, the aide or para-

profeSsional uses another during the sane class period; students

may use either.
5-the teacher reinforces any conversation. initiated by the child

through the use of whichever language the child has, used at-the time.

,constant switching from one lc.nguage.to another by teacher during

lesson.
7-the teacher uses English and the paraprefessional then translates

the same material for N -siT pupils.

8-other (sum.mPrize)

12.0 HETHODS OF SECOND LMGUAGE TEACHING

liark all that apply; some projects may use a combination 12.0_ /



2

i:in. per day
Of instruction
throurh N-LliT

i*-.

'.

i

4

;

i

......

Total min. per subjects taught
day of any in second lang.

41s:brYP1.40/1........tiotie.ne...e.+Ar...i. ...

F ttn tAk 0111 C. 4.

1:461nt

\v

`.; of

_

tine '3er day
...,

of instruction

.,:tkiP0P.L.A.--24J:__..._.
. ; Pea X
41

1.5

. .,

6- ;. 5
6

-.
9
10
11
12

, i

.i..,

I

1

1

c.
10
11

.12

11.17 fixed .t.eAcklAr. anito. aide 11.17
in the classroom (marl: all that apply)

0-not specified
1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils:are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at-the time.

&constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and theparaprofessional then translates
the same material for N-Ei1T pupils.

8-other (summarize)

12.0 liETHODS OF SECOND LANGUAGE TEACHING

(iiarh all that apply; some projects may use a mibination
of methods)

0Aud2:pr1inaual habit shills or behavioral approach. Emphasis
on communication. InClUdes contrastive analysis of sounds
(units) in:both languages by teacher and students, student
repitition of tapes and/Or fluent teachers' model sentence
patterns until responses are autaMatic Structural drills and
dialogues are systematiCally presented. Includes direct
sociation between' object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples:.

OTP-PPfORI4PnAk7POPTlitlYP
Aciuiring an understanding of the structural patterns or
grlaaatical rules of a language.



C. English as a Second Language

The general procedure will b that of the teaching of

foreign language. It will be linguistically oriented a=.I an

audio-lingual approach.

Linguistically oriented. By this we mean that the language

program and reading program emphasizes structural linguistics.

We would accept the ten premises set in A Linguistic Approach to

Beginning Reading for Bilingual Children by Ralph F.Robinet

of,the Dade County Public Schools,, Miami, Florida. The basic

idea to teach patterns of. speech and to form new linguistic

habits.

Audio - Lingual LL2a,oath, as defined by Robert L. Politzer

in his report Problems in*Applvinglr,ILIanzumfMethods to

the Teachin: of Standard En lish as a Standard Dialect, is as

follmas:

"An audio-lingual approach--in the broadest general

meaning of, the term -- implies that, especially in the

initial stages of construction, all the new elements

of language are learned through listening and speaking

activities, before the very same elements are intro-

duced in the reading and writing process."

As far as methodology is concerned, we would use the regular.

FLES methods,, but they would have to be adapted to the specific

situation of our classes.

1. Academically Able Bilingual



Linguistically oriented. By this we mean that the language

program and reading-program emphasizes structural lingUistics.

We would accept the ten premises set Im A Linguistic Approach to

Beginning Readins forBilinEqal Children by Ralph. F. Robinet

of :the Dade County Public Schools, Miami, Florida. Elie .basic

idea ie.-to teach patterns of. speech and to form newainguistic

habits

Audio-Lini5ual Approach, as defined by Robert .L. Politzer

in :his report -ProblenairsForeilethods to

the-'1,Teachin of- Standard English as a Standard Dialect, is as

follows:

"An audio-lingual approach - -in the,broadest general

meaning of the term -- implies that, especially in the

initial stages of construction, all the new elements

of language are learned through listening and speaking

actvities.before the vely same elements are intro-

duced in the reading and writing process."

Az-far as methodology is concerned, we would use the regular

FLES methods, but they would, have, to be adapted to:the specific

situation of our classes.

1. Academically Able Bilingual

He is ready to learn to read and write both languages,

provided that he does not epeak two substandard dialects.

in this particular case we would have to base our methodology

oh an individualized instruction approach. Children would be.

grouped by levels.

A great'amount of material has been proCuced for the

teaching of. English as a second language, but most of it is

15
0-0cit : br,. A.
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2a-inductive -ger..ative tr.7proach: through listening to 'communication,
perhaps of peer -and 4-7:-Lempting the new language in sitaations- which
call for the stvient tc generate sentences --test his understanding.
(the way native...languag is accuirod)
Includes dtmect .attsocion betwesn object, picture or action,and
word in secc....21eztguage

deductive --the cognitive code approach: through initial formal
study and amtilysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

3-Grammar - Translation Method
Formal study of rules of grammar and translation from first language
to second.- EMphasis on reading in second language rather than using
it for oral communication.

13.0 DCINLNT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-AI* Language Skills Sequence
(*Audiolingual Method: listening, s, g reading writing)

Non Eng dom
student

in dom n.

lang second
Zang

Eng dom
studen
in do
lang second

lang

0 = nct specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1. Second language listening- speaking
skills are learned:

1-concurrently with dominant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified period of time after
listening-speaking skills in dominc.nt
languacA taught

"$.

13.2 ALL sequence-rollomd:
1-Listening-spegithig proficiency
precedes intrmduc.- of-reading

2- leading is tallght moncnn,sntly
with listenintt-spong

3-Learning to resod olapaL-learning
of listening-sipeag

13.2 IA /1st
IB /

IIA
IIB



examples) i.e. ansverin cuesticns, or trnsforiAing affnazive L;entence:::
to negative, declarative to interrogative, active to passive.

3-Grammar - Translation ilethod
Formal study of rules of grammar and translation fr first lanonsge
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCIaNLIIT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-11* Language Skills Sequence
(*Audiolingual Hethod: listening, sp g reading

Non Eng dom
student
dom

lang second
lang

writing)

EngAlc01
studen
in do
lang

in
second
lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking
shills are learned:

1-concurrently with dominant lanGuaGe
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant lanc:uage

3-a specified period of time after
listening-speahing skills in dominant
language taught

.st

13.2 AL11 sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading

2-ileading is taught concurrently
with listening-speaking shills _

3-Learning to read overlaps learning
of listening - speaking shills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:
1-measure of listening-speaking
proficiency

2-informal assessment by teacher

13.4 Second language reading skills
are learned:
1-conourrently with learning to read
indOthinant language

_

"2-,after a specifiea level of dor-anent
language reading competence
achieVement

3-a,specified period of time after
learning to read in doMinant language
(e.g. a specific grade)

4-fbefOre learninG to read inldbminant

language -bradt t - rortair.
4*. e)

1r co.

'Jr
1?

Ja
Ss

13.1 IB /

,/

iv, fen('k.d

13.2 IA

IIA
IIB

13.3 IA
IB /

IIAJ6

13.4. IB

A 'in terria..

See t
XE R.D)
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1 13 so

LoyiQuAlae.. 54411 s

.directed to Spanish-speaking students. We will, thereforkl,

have to adapt this material to French-speaking students,

The only material that is now available
for French-speaking

studentatas been developed in Canada or maybe in Maine

(Madawaska Project), but the latter, as far as we know, has

not been published yet.

2. Monolingual French

A strong emphasis will be put on the development of

/9 .

readingL.andaiztingin the native language. The child who

is 6 is now ready to learn tb read anu write his native

language, but he is not ready for English yet.

Eaglish will be introduced on a purely oral basis

through listening to speech pattern as simple as possible,

the class room situation providing a frame of reference for

these new patterns. In no case shoUld the children be

submitted 'to mechanical repetitionof words that do no

convey for them.a clear meaning. Global reading of Englith

sentences whose meaning and concept have been assimilated

and understood orally will provide the translation of reading

the non- native language.

We do not know yet when written English will be intro

duced. It will be done according to-the performances of

the children in the otherskills. In both cases we shall.

use the material that'has been developed for elementary

-schools as far as develoVig the
different skills is coh-



(.1

X3.4

directed to Spanish-speaking students. We will, theref0:%.,

have to adapt this material to Frenchspeaking students.

The only material that is now available for French-speaking

students. has been developed in Canada or maybe in Maine

(Madawaska Project), but the latter, as far as we know, has

not been published yet.

2. Monolingual French

A strong emphasis will be put on the development of

reading and_WZgIng._in the native language,. The child who

is 6,is now ready to learn to read and write his native

' language, but he is not ready for English yet.

English will be introduced on a _purely oral basis

through .listening to speech pattern as simple as possible,

-.the .class room situation providing a frame of reference for

these new patterns. In no case should the children be

submitted to mechanical repetition of words that do no

convey for them.a clear meaning. Global reading of English

sentences whose meaning and concept have-been assimilated

and understood orally will provide the translation of reading

the nov.-native language.

We do not know yet when written English will be intro-'

duced. It will be done according to'the performances of

the children in the other skills. In both cases we shall

use the material that has been developed for elementary

schools as far as developing the different skills is con-

'cerned. We shall.attempt to.teach maths, sciences, and

rt in the non- native language since the introduction of

new concepts could be easily done without reference to the

vernacular language. BeSides, these subjects require con-

crete objects that the child can manipulate and, therefore,

identify more easily in the foreign language (See Appendix

6 for model lesson in science)



.17

1.1.5 Reading is introduced:
L-individually, when child is ready

or at a specific time during grade: -K

1

2

3

page 13
I II

Non Eng flora Eng don
students students .

A B A. B
dom second dom second
lang lang lang lang

,(1(''',$)//s.op ft 13.5 IA I

IB.

IIA 17;.

13.6 TZeading readiness is determined by:
1-test of reading readiness

I .1... . 1 f 13.6 IA__ I
2-informal teacher assessment ____ IB j__.

IIA I

IIB 1_

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.7. IA L__

IIB )

13.8 Grade level academic achievement (math, science etc.) in the 13.8 IB I y3
SECOND language is expected: IIEiJS

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6- sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0
(mark all that apply) II

4,A1:,

I= 11-E II= E
dam dom

sstudents tudents

""i Second language learning is only a sep-
z..

arate subject for English - speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

@Second lanvage learning is both a sep-
arate subject anA. also a medium of
instruction for other subjects.

3-Second language learning is always in-



13.6 Reading readiness is determined by:
1-test of reading readiness
2-info u- teacher assessment

1 1 13.6 IA 1

ID I

HA
IIB I

13.7 Grade level reading is expected:
1 -in first grade -.1._. _ _ 116 13.7 IA_ I

2-in second grade _et_ .1, IB___.1

3-in third grade. IIA
4-in fourth grade IIB 1

5-in fifth grade
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5- fifth grade
6 -sixth grade
7-other (specify)

14.0 INTEGIUTION OF SECOND LANGUAGE LE=ING WITH OTHER LEARNING: 14.0 1.4)
(mark all that apply) II X-

I = N-E II= E
dom dom
students students

ITSecond language learning is only a sep-
arate subject for English- speaLing stu-
'dents; the second language is not used
as a medium of instruction for other
subjects.

Second. lang..zage learning is both a sep-
aratersubject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegvted with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

(PAcademic content taught in th native
language is used as, the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6-other (specify)

-



15.0-TirEATIENT OF CHILD'S LANGUAGE:
I II

Non Eng. dom. Eng. dom.

students .student

A -in dom. B 2nd. A B 2nd

lang. lang. ang. . lang.

page 14

15.0 IA 2-
IB
IIA vs

1-The Child's language is respected.
1t,is not corrected, rather; all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected- 0'1
4

the teacher points out errors and 0
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

ANIMMON..

16.1 Beading Eaterials:-Tkpes
Reading Materials are: (mark all that apply)
1-Linguistically based )(all

(Merrill or Miami Linguistic
readers ITA, etc.) 16.1 IA ig I II.1 IIB

2-Basal readers

3-Dialect readers

4-Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

16.2 IA1)

.1
.

.'..54A4dA4 PorAs
tteti Led :n

olllee.4
NO rnen#Oet
her. 14; r1.5

Were Or:65 k; 14s

icv.tyka5t.

(Please on iLnc -)

16.3 The folloWing are techniques and materials used for second language learning:

0 -none specified
17Pattern drills
2 -dia:Og memorization
1nhnrni .-ronwhifinn

is

NINIIM

MOINIMIlma

=1.{2



model of the standard language
aiming toward child's eventual
control of the standard form.

t4
2-The child's language is corrected-

the teacher points out errors and 6
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

16.1 Reading MaterialsTypes
Reading Materials are: (mark all that apply) A

1-Linguistically based fsee, X°4°

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA is I ILL IIB

....

2-Basal readers

3-Dialect readers

4-Experience charts (stories
dictated by children)

16,2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

11 11

16.2 IA1) IL

.111

,..51
I

1=140041'd rorit,s
rTited.

NO

041eviiVe.)
rttet11-104

hei.fej4-in5 or
CDerec.34-1n5 ek; Ids

I cem,5i4.44.5t.

(Please on lflae -)

16.3 The following are techniques and materials used for second language learning:
0-none specified
1-pattern drills
2-dia:og memorization
3-choral repetition

4-songs
54rogra:raed instruction
6-stories read to children

AUDIO VISUAL i.IDES
7-films, filmstrips

:8- flannel or magnetic boards
9-realia, graphic displays
10-records, tapes
11-listening 'centers
12-multimedia approach

Experiential:
13 -role playing f.

14-puppetry
15-experience charts
16-primary typewriter
17-learning through direct experience

with materials e.g. Montessori
18-activitY centers-chosen by child
19 -other (specify) ops-n (1.1s>

Learning outside the classroom:
20-field trips

21- suggested TV programs
22...c.,th(,r (specify)

ZOINION

MINOMMOMM

rt

e



16.4 The sources of Non-English materials and textboolzs are:
(mark all that apply)

0-not specified

aare written. by native speakers of that language

anomme._ially prepared and published in countries where
N.E is the native language

0-developed by the project's own bilingual staff

1-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents

6-developed by or with members of N-ENT community
0-are culturally appropriate for N-E culture

(specify how this is determined) - p(01611 .0501MK
8-are cross cultural

9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
&are coordinated with materials used in the regular subject

curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials' used in the language 16.5 1

component are

0-not specified

1-xerox attached page and document 1C ii42_,S.

page 15

16.4

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into
groups: mark all that apply)

0-not specified

Pupils of botl' linguistic groups are:
1-always mixed for all learning

2-mixed for language learning

gmixed for some academic subject learning.- .1r9 \(\

4-mixed for non-academic learning; art, music, gym, health
separated for native and second language learning into
dominant language groups

6-separated for most acad mic subject learning into dominant
language groups Fr (C cfmkt 5 v. krAtI) cy,c-or 104

7-never nixed for langifage or other academic learning
8-other (specify)

n.a. - (no students)

17.2 Students are grouped for language instruction:
(mark all that apply)

0-not specified

1-total class
,

2-small groups (specify size)

3-individual instruction

I")

dominant language 17.1 a 5

.(N l'KTA

11:4') AO AdtNoPl
e

I \r' ,,els

17.3 Criteria for grouping:

0-not specified

age

py native language

-10:ydominantianguage:

4 -by language_ proficiency

A-more than 4 the time

41..M.I.MIIIIEMONW11111.

Students

I Non Eng II Eng dom
dom ENT

xefi,4 Anks
.4-me,+tbnev

17.2 .b

B Less than 4 the time

Piall111

dom

NaIT

1
_I= 117



673.e cul:Aa-Ily appropriate for ValtalTe

(specify how this is determined) ..r.6tylch -60111idit14
8 -are cross cultural
9-coimercially prepared and published in the U.S.
10-are translations of U.S. texts
16-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5
component are:
0-not specified
1-xerox att.ched-page and documents 21.5-

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 3t b
groups: (mark all that apply)

c11,-so
0-not specified Q( `'x e *N4AA61\l''
Pupils of both linguistic groups are:

' 105) AO A V5--
,t_t LA" .1 /eve.'1-always mixed for all learning

2-mixed for language learning
0.7 ,A4,6 \e`-

tNI &" 14
mixed some academic subject learning,- xv v.,

4-mixed for non-academic learning art, music, gym, health
g-separated for native and seccd language learning into .

dominant language groups
6- separated for most academic subject learning into dominant
language groups Fr I rnr,. 4v..: prm,..cs .... krAt 1:3r, co frrk5105 4 EiN.c) 4( n6

7- never nixed for langlAge or other academic learning mel.mtyckpnas
8-other (specify)

":"...72 studerAs)
1517.2 StUdents are grouped for language instruction: 172

(mark all that apply) A-more than the. tune B Less than i the time
0-not specified
1-total class
2-small groups (specify size
3-individual instruction ......______

17.3 Criteria for grouping: Students

Edom IT

0-not specified I Non Eng II Eng dom II1Eh g dom

-y dominant language
.!t..-by native language

y age
b

4-by language proficiency
(ex. level of reading shill)

n.a. not applicable
lao E. dora/TIETIT ),416\'

it- AlSo CL.) qt +IAA T 4oP
iS.o TUTORING

" 1:1 544; b; I; 47 -civ 4c-.61i5- Ctiki-tre,a, C,665

118.1 Student Tutoring is: (mark all that apply)
no -not mentioned
0-type is not specified
1-inter-ethni6(N-EIIT student tutors ma students)
2-inttaethnic (117EHT studerrttutors N -iflT)
3-done by older:Children (cross age)
gdone by peers (same age) g,
kpother (specify) 14,-1r itad,:,,.4 i, itp,4,k pi7 - let

...)

18.2 Paraprofessionals or aides giVe tutoring or instruction as follows:
9-area not specified
1- inter - ethnic (N -Z.IT aide tutors MIT student)

18.2.24_10L

in the aCo.1 usition of native language shills
in the acqUsition Of second language shills

ulin other academic subjects

111.

11.9j L

ttr

c (111:11.4-Yeve I

18.1
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' 18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
\2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their:children:
'3-in the home by a home-visiting teacher
4-in an adult education component
5-in _school through observation and guidance of teacher
6-as Parent volunteers who tutor during the school day
7- materials are provided for use in home by parents
8-other (specify)

page. 16

18.3

19.0 CURRICULUM PATTERNS 19.

The stated curriculuEL2aItiLn of the bilingual projoct:
1-Except for inclusion of N -EMT instruction the curriculura is
otherwise typical or regular, for this state.
There aro other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as (mark all that apply

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

&-flexible or modular schedulinf ;-; rS4-

small group instruction t 1-1 "6et X t
roe 0 poti CAassx&vm

individualize) learning Thomo btorvte.. vrilock41 (0 b
open classroan

7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activi'res which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

64
mmh Lt ; improMe., A vitte eambe

/0e7o 04-,r-erviov42,e kc.ete.vA tandf.,0-

f%X.

ek- tAa.1>s 8tr2Akkg on ir -4\ evk' tt/Vik ()AA&

20.0 'OGNITIVE DEVaLOPliFLIT `Ikt... 6 Ours C

20.1 Cognitive development :',11 early childhood grades is fostered through:
0-method not mentioned 20.1

(- structured envirionment rich with materials child can Manipulate
order, compare, match for perceptual-motor development

@non7verbaImaterials,such as Montessori materials from which
children can learn sensory discrimination, matching, eel'iation,
Counting, addition, subtraction.

3-labeling and discussion of conCepts related to time, ePace, distance,
position

4- labeling and grouping actU4objects to learn classification,



7-materials are provided for use in home by parents
8-other (specify)

19.0 CURIIIOULUI: PATTERI1S

pct

19.0"

The stated curriculum pattern of the bilingual project:
1-Except Tor inclusion of. N-an instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are..

grouped together during part-of the sc;-eol day
flexible or modular scheduling 7-rs"("'.

. small. group, instruction t .1:7 SVX )<ETV4 (4)6 6C15"ffiA°:10
b

A''''
opeln classroom

rha+6 b0.9,06G, sN, wock40individualized leaning
.

7-gujIded discovery and inquiry
8 -a curriculum which is both child and subject- centered
9-others .(specify)

p10 -if! he rogram includes aetivities-which_complement
tixljeriences children encoUnter.inthe home, coMmunity.
ara through:.mass media:i.e., TV; describe :below:

1(1 /070. cA'',
Nopt

re,Tniov,82, 4 eyeAA CHoyt 4-V.1f'Ltfible, WtPrike, 6iJt(er5

t.4
2" I trkc)-\A' 4 44-i' CAP-SS atFRAIAS VrY1 rt*Veki? -0, e-A't 0-4-xd

20.0 -COGNITIVE VEVELOPIIILUT 6 0 *k " e

20.1 Cognitive development in early childhood grades is fostered through:
0-method n6t mention :Ed 20.1

0-structur(Ai enviriomment rich with materials chiad can manipulate
order, cOmpare, match for perceptual-motor aevelopment

/non -verb41 materials, such asInontessori materials from which
childrenlan learn sensory discrimination,_matching, seriation,
countingiladdition,, subtraction

3-labeling land discussion of concepts related to -time, space distance,
position

4-labeling ietnd grouping actual objects to learn dlassification;

11% tfl

grouping 'bjects with common attributes and labeling their
attributes, (i.e. amlors, sizes)

t 15
direct experience mf processes of science through discovery) using

A
guid nce irther th=n t,--chor dc onstratian

materials rather tivn text; active experimentation by child with teachers

'(direct expience of math through discoverimmther than instruction
7-other (spe4ify or :Xerox) p. no, and document=

SeAeti 14, 6

etelib e
used .

20,2 Cognitive develment in later gradeb (grade .4 and above)
0 -method notMerioned
1-specify or keliX p.; no. and document
n.a.-no graie 4 araater grades

r)r-
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Their classes will be directed toward the greater interest
-of the child and all the activities will contribute to the full

development-of the child's potential.

They will not impose on-tbetchildren a rigid structure, but
rather aet the children act and::dramattze, respecting their own
individUality. Small groups'engaged indifferent activities
wi 1Z _provide 4te child, enough variety to: feel at ease and,

consequently,,Put him in an ideal situation to :express himSelf: -

tritthe language that seems to h±mmost.approprfate to his present
sitmuction.

,Teachers will be expected to test the material they are
using and to-modify it accowiing to the feedbaCk In co-operation
withtthe project direCtor.

y

Teachers will be made more and more aware through In-__
service training of the culture of their students. Sessions, in

_sensitivity training, that will:be:planned during the pre-school
period, will give them an insight of

his environment.

Teachers will keep in close contact with the bilingual

coMmunity. Here- again, parents functioning as teacher aids can
help the teacher.

the reactions of a child to
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tc10 Because the desire of the, administration and faculty of the

Mascenic School is to make learning relevant by assessing the

needs of the individual child, the district has reorganized the

elementary school. In the rebrganization, the "feeder" school

-will begin implementing a.-pproaches .similar to those attempted at:

the M9. scenic School. The armern.rille Schools :eve beenr-desig-

mated as the target area for 7the implementation. of imriovative

,practices in the elementary area.

One school was chosen..in- -the district in order to easily

(3c, b

facilitate change within-the entire district. teachers

desiring to innovate. their --Es;:exping will be tl efm xed to the

schools in Greenville. As ...a., mesult , the b WI prcrg:7am and

the open approach to learning:ould complement:-..one:ianather.

Below is a description of---the Mascenic School:al/hi-oh should

give a perspective to the reader in order to understand :`the

"openness" projected for the target school:

The Mascenic School. encompasses gradesrime through
twelve. These grades are -housed within an "open.-concept"

building containing 65, 000.square feet. Withftr this

amount of space, seventy per cent of the interior walls
have been removed.

Because of the removal of the interior walls, the

building is quite flexible. Movable dividers allow

instructors to adjust class size for either small group
or large group instruction. This adjustment is easily

accomplished by pushing the dividers and chalkboards to

the desired location for an appropriate class size.

Often the learning areas are open. That is,

classes are in progress with few dividers dividing any

area. With the loss of visible and physical dividers,

26
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students and faculty become more alert to the needs of

each other.

"Even though the building is quite innovative, a

txeditional:program could function within such a struc-

ture. The program which has been adopted by the admin,-

istratiOn andfaculty of the Mascenic School is one

which. allows::tfor a great deal of flexibility and

innovation. =he program evolved out of a workshop

with' the faulty

Out of this workshop evolved the following

schedule: The entire year is broken into four guar--

ters each coal Laing nine weeks. The quarter is

divided into three, three.,week periods. Each three-

X- week perl.od has three classes of two hours each

(8:30-10:30; 10:30-12:30; 12:30-2:30); six classes of

one hour; or twelve classes of thirty minutes. The

length of-the class depends upon the needs of that

child and the course. Normally, however, most classes

meet for two hours every day for three weeks. At the

end of the: three week period, these courses are dropped

andthe second.:. block of three weeks begins. This

continues through the nine-week quarter. When the

child does not have a class; he has unstructured time.

With the above schedule, the Mascenic School is

able to provide a number of alternatives which would

no-totherwise be available. However, with a schedule,

not always are the needs of the individual children

.41et at the time= when they should be .met. As a result,

the faculty and:administration are.continually eval-

uating and planning for the next year; so that all

needs of all the children might be met.

In the tentative plan several changes are already

planned. First7to better.meetthe need of the children

and to utilize staff, more efficiently, the middle

school will be organized around two teams of four

teacher specialists (English, social studies, science,

and mathematicS). Aiding each team will be two teacher

27



assistants as well as a clerk.

Hopefully, the team situation will allow more
flexfbilityaeiwell as integration of the subject
matter areas. To make the integration more "relevant,"
the student will also have the option of industrial
arts, music, art, homemaking and physical education.

The possible changes for the high school are now
under consideration by the students, -faculty, and
administration. By a careful sorting process, I am
sure thosefunctions of the school which are bene-
ficial will be kept and those which we can ImproVe
will be improved.
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It would seem cidenr that Maccellic fief the exp.rince and the expertise

to continue

for French.

lj rh, developueet a v.atioliA1 co'nsortiu-a level specifically

Pb 16
D. The EPDA C,e4xxi ng etttr

An activity cehilved Cf.Z.GSTOOrm has been implemented in conjunction

with the UrOversity of New Hampshire's E.P.D.Iv" Experienced Teacher

Fellowship program on Earl: Childhood Education. The center is staffed

by five teachers who are responsible for 18 students. The team is sub-

divided into two sUbteams'. The teams perform three major types of

activities:

1. Classroom responsibility at Sacred Heart School.

.2. Learning experience at U.N.H.

3. Peripheral responsibility at Sacred. Heart School.

Week

1

2

3

4

Team

Classroom U.N.H.

Classroom Peripheral

Classroom

Peripheral Classroom

Duringthe peripheral week the team carries out assignments received

ct the University, studies, and prepares and develops materials and

programs for the classroom. Time is also provided for consultation

between the two teams, individual help for students testing and other

activities.:

2-134



1. Process and ;:ro:1!Ict. Evaluation Program Strtngths:

The classroom extremely irell msnarzed. CLildren are extremely wa,

motivated) are Mart and responsive demonstrate concern for their fellow

students) awc baslcalcNI seif and aware and responsive to the

rules of good ne.bavit:r.

There is a purposeiul paciwg of learni:ut !toilfled to meet each indi-

vidual student's needs. A multi-media approach to learning is used with a

wide variety of teaching approaches provided including auditory, kinaes-

.thetic, visual and tactual- Children are allowed to use a variety of

methods to demonstrate their mastery including writing, explaining,.drawing,

and discussing. The material available for instruction, both in French

and English, are adequate and include testbooks, films, charts, records,

tapes, resource people, -,'.1'sheets, games and manipulative devices.

A variety of l'.-evaluation. processes are.used by the students

although thii component is in need'of strengthening.

The classroom environment encourages and supports conscious decision

making by helping the student identify:alternative goals, helping the

student recognize alternative means of achieving the goals and by helping

the student recognize the consequences of possible alternatives that he

takes. Students, are encouraged to make decisions concerning materials to 1

be used,
1

, in the approach to learning to he used, in the determination of 1

the, order that material is to be used, in the ways they can demonstrate

that the learning is understood and in the group he is to join for a

.specific purpose.

A variety or learning groups- are set up depending upon the skill to

be learned, These groups are formed around the goals' and objectives of

the program around the learning needs of individuals, for the purpose of

having ideas compared, contrasted,, analyzed or explained. The grouping'is

extveftety ftexalla Len atze,-co-bposttiom. purpose.

271 3 tr.
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APPENDIX VI

Mono a Bilingual Team of teachers

Sample Lesson

Science for the elementary school.

Based on experience and observation. In grades 1 and 2,

there will be more observation, manipulation of objects, and

intuition. Procedures will be geared to the level of the

students. Children of this age reason with their hands, are

practical, and will be initiated in the enriching practical

experiences as they explore their environment.

There will be time for observation, questions, searching

in books and in class activities to prove what has been

discovered through teaching techniques.

As with scientists, children will observe and analyze in

their own manner. Teachers, however will establish a time-

schedule, create a stimulating atmosphere, let children

formulate their own questions, will encourage individual or

small group work until satisfying answers have been arrived

at by the students. Teachers will be guides rather than

lecturers.

Previews of the following day:s activities will be

mentioned before the next lesson.

The Animals'.

Objectives: For first and second grade-students

1. To familiarize students with, anlMal life around

69
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a pond - their natural habitat.

2. To utilize the exploration and the discovery
methods to permit student observation of
animal life through films - and make them
aware of their particular characteristics andways of behaving. Use of. French and English
throughout the lesson.

Film - To be rented through Audio-Visual Center, Universityof New Hampshire, ANIMALS IN THIER NATURAL HABITAT.

A) STUDY OF THE DUCK : The flatness of the body, the oil
which covers the feathers, the webbed
feet, the long, flat bill.

B) STUDY OF THE FROG : Examination of webbed feet, wet skin,
protruding eyes, and sticky tongue.

C) STUDY OF THE TURTLE: Steering attention to the shell, hidden
ears. Scenes of the turtle's motion on
land and in the water..

The teacher will prepare students less intellectually
than emotionally in order to motivate them through an active
interest factor. She will tell them, e.g., that they will

see interesting animals, asking them to guess which animals
will be observed, and then write at the blackboard the names
of animals students have guessed correctly.

Viewing of the Film.

After the Program: Review the list of animals at the
board to identify the students who had guessed correctly their
names. Let students speak among themselves on the program
they have viewed. Liberal expression will be encouraged.

Speak with the group concerning adaptation of animals

to their natural habitat. A typical teacher guestion might
be "Why do the animals we have seen like to live near a pond?"

The children will have heard new vocabulary words or

expressions which they will need to use in discussion:



to be an inhabitant of a water environment.

the fur, the feathers, the smooth skin, the shell.

to have a flat body

waterproof feathers

webbed feet

the duck's flexible neck

awkward gait of the duck on land.

gracious on water

domestic and wild

membranes of the webbed feet

rough skin

hibernation

nests - egg-laying

For those students unable to express themselves orally,

there will be other means of doing so in dances, mimes, songs,etc.

Supplementary Activities.

Linguistically, vocabulary acquisition is an objective of

this lesson as well. This may take place the following day,

after, children have expressed themselves and acquired a scientific

concept.

Following day:

Exercise:

The dog says: "I'm a land animal".

What does the, duck say?

And the horse?

Does the cat have feathers? Or fur?



And the ddg?

And the parrot?

Etc.

The teacher says to the class: "I'm a frog. When I see

an enemy, I go hide in the water".

To a student- "And you, my friend the turtle, what do

you do when you see an enemy?'

The student answers: "I hide myself in my shell."

This question may then be replaced by others like "When

I'm hungry---; "When ,,inter comeo--- ;"When I want to get

somewhere in a hurry - -.-.



21.0 SMF-FST.Ep.I

page 17

/Stated methods of project comnenont expected to increase self-esteem:no-self-esteem not mentioned as an objective
0-self-esteem is an objective but methods riot specified
Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry

3-language-experience approach: students dictate stories fromtheir on experience
4-teacher accepts, ac2alowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7- teacher provides experiences leading to competency and
success

8-teacher provides experiences where-occasional failure ,is
acknowledged as part of everyone's experience; second
attempts are encouraged'

eig0-Other (specify) (xerox or summarize) document page # --"9
171a2-

I -111X) b f'6 )4"cAt). IA tat-1i ni 14-vr.Ve.r... 4- 11 mici .gorro4,e, -I rD5`rcv's'N . IITeacher provides. experiences in pupil self-direction and acceptance of
AISDresponsibility: such as:

.
.5.c-C.

gpupils act as tutors for other pupils
pulls haVe some options in choice of curriculum P.1-- ifSe'eYethy. IL ,_pupils choose activities from a variety of interest centers Gar

13-older pails in curriculums planning and/or
development

14-pupils write a bilingUnl newspaper for dissemination to the
community

15 -other (specify)

22.0 LEARNING STRATEGIES
22.0 ..7°

1-The project mentions the following specific Joarning strategiesas important for reaching..a particular ethno-lintuistic group:
(specify or.xerox). -.

. ',Document and Fate no. "D.: (90..-Ar.Example: Navajo children resist participation in an authoritarian, .traditional classroom. An open claSsrooM where teacher partici-
pateS rather.than directs all activities and students or groups ofstudents initiate activites, move about freely or sit in a circle' or
horseshoe rather than sit'in rows, has been found more effective.

0-none mentioned
.

lz.0)e )6 135e xe
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4-t-,7;acher accepts, aclaaowledges ideas and feelings

5-teacher encourages non-verbal ,7xpression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways.that

children act are accepted by the teacher their actions are

discussed and the children are encouraged not to make fun of

"different ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged 39
0-other (specify) (zero,_ or summarize) document page OF4---

>p 420-1i4 erT; 4- W atja rhm.e. i ri:Vdrv I -14 *-C° -

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
pupils act as tutors for other pupils
pulls have some options in choice of curriculum P z mrseey
pupils choose activities from a variety of interest centers

13-older pulls participate in. curriculum planning and/or

development
14-pupils wr.te a bilingual-newspaper for dissemination to the

community
15-other (specify).

22.0 LEARNING STRATEGIES 22.0 .7"

1-The project mentions the following specific ]carning strategies

as important for reaching a particular ethno-linguistic group:

(specify or Xerox) Document and Page no. .Z ell.-Ar
Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BIGULTIMAL COLT0NRIT

23.1 This program is:
1-bilingual alone
&bilingual and bicultural
3-bilingual and multicyltural
0-not specified as to which of the above
O-an ethnic studieS program is included in the bilingual program

5-art, posters, Desna, crafts of both cultures are exhibited in

the classroom

O (

language e,and cultur. content are integrated
other specify)

ee xeR-DX
)66-f.
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Inetrpction
''-

. Development of a Positive Self-Image

-o For too long the Franco-Americans have been ashamed of
their cultural and linguistic differences. Speaking French
was not permitted in some schools, but it is the language of the
homes. Most parents feel uncomfortable when speaking English;
consequently they adopt a clannish attitUae and have a tendency
to cut themselves off from the Anglo community.

.

12

In the classroom children should mix as much as possible,
but it seems difficult to make an issue out of it. It is best
if the children join a group where they are happy and can

express themselves. Consequently, the greatest freedom must

be granted to the children, when asked to participate in class

activities. The old pattern of tables and benches in rows is

not appropriate to this type of classroom. Music, art, and

physical education classes !Are very practical for this type of
mixing; so are games. This is probably the best opportunity

that children will have to teach one another.- The acceptance
of both languages as vehicles of expression by the teacher and
the manipulation of concrete objects whose name is given in two

languages helps create a climate of confidence necessary to the

development of the children's personality.*

*Blossom, Grace and Webb, Mary, The Teaching of English as aSecond Language.

13



ai "Language development accompanies the general all-around

J71,

development of the child. If the child is happy in school and

is enjoying many pleasvirable experiences, he grows. If he is

unhappy and repressed, his intellectual growth is retarded. It

would seem that the challenge would lie in a classroom environ-

ment sufficiently stiLlulating to expand the child's vocabulary

and to stretch his language powers to furnish positive help in

the use of the language and-listening, in direct relationship

to all experiences of the school day. Too often home language

is that of impoverishment."*

This confidence will help the child to feel freer to

express himself in the native tongue in a cross cultural group.

Spontaneous expression will be encouraged to a maximum, and

the Child will never be laughed at because of his language.

A constant passage from one language to another on the part of

the teacher will allow children'to expand their vocabulary and

their sentence patterns and, therefore, enable them to feel

more at ease and to be able to choose between two possibilities

to.express themselves. Dramatization will be a means of

developing the child's poise and confidence in his native

language.



P3
RUCTION. CULTURE AND HERITAGE 1ST, 2ND, 3RD'ORADES

_.(Self Concept) 40 STUDENTS
.0

1 PERFORMANCE OBJECTIVE:

All children taught in their native tongue will maintain or increase

their self-image or self-regard as measured by a standard measure

and a teacher rating scale.

EVALUATION:

All first grade students will be rated on the Coopersmith Behavior

Rating Form in September of 1970 and May of 1971. All students in

grades one, two, and three will be given the Coopersmith Self-Esteem

Inventory in September and May. The items will be analyzed by the

project director.

PROCESS:

The project director will provid' inservice training for teachers

concerning the reinforcement motivational work of Madeline Hunter

_of.J.J.C.L.A. and Lloyd Homme of New Mexico. Teachers will provide

reinforcement for children toward positive self image.

.2 PERFORMANCE OBJECTIVE:

The bilingual child will value his natural heritage as expressed

in a positive desire to learn more about his cultural heritage by

reading :ore French books, viewing filmstrips, and other audio-

visual ma4:nrials from the resource center.

EVALUATION:

The teachers will keep a checklist of material signed out. This

checklist will be analyzed by the evaluator and reported to the
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project director.

P3 17 d

1ST, 2ND, 3RD GRADE
40 STUDENTS

PROCESS:

The classroom teacher will utilize behavior modification techniques
developed by Homme to increase r i child's v.aluing of his natural

5.3 PERFORMANCE OBJECTIVE:

The children taught in their native tongue will maintain or increase
in positive attitudes toward schdol as measured by a parent survey
questionnaire and by teacher's anecdotal records.

EVALUATION:

A. A parent survey questinnnaiTe, prepared by the evaluator,
Viii be sent to the parents of all children in grades one
through three in September, 1971. The questionnaire will
provide baseline data and will be analyzed by comparing
bilingual and monolingual children. The project director
will send the questionnaire by mail. The evaluator will
analyze the results and report to the project director.

B. The teachers will keep anecdotal records to be reported
to the director and the evaluator.

PROCESS:

The classroom teacher will utilize behavior modification techniques
developed by Homme to increase the positive attitudes of children.



23.2 Cross-cultural awareness :
If project .mentions specific values or nodes of behavior of
N-nil' culture, please .sumiarizc below: (or attach xerox)
found in document __, page i2
0-not mentioned

see e"tee` IL

23.3 1-if project mentions efforts to decrease ethnocentrism in
either or both groups, describe below: (oz xerox-dOcument

0-none mentioned

.page is

23.2

C ta, ckil 81t, tvutttiv- t rtxe tkseAti,

`.e"."" 441-n-5 .kkg;" r CV14= rA4-/r- CV- AA COW% IVY 4,

23.4 In the bicultural coripenent knowledge of the N-ET culture
involves (mar:: all that apply)
0-no bicultural componenrt. mentioned
1-Humanistte aspects' ef ,.'...,,l-ture: ii221als and values, literature

(oral or wrIttenn),; e,'07,4-e-cement of particular people or politcal
movements

2- Historical-cultural heritage of the past--contributions to artand science
-'Deep' culture: family patterns and contemporay way of life,

t,d)Itemization of surface aspects of A ,CoAaWEry---ge-tizZapk-0 datea
of holidays etc.

5-A specific cultUM elaynt.g. one *Indian tribe
Various tUitures of sane ethnic/linguistic group (i.e. Spanish-

speaking peoples) c:(tAcIN
Lary\A.1.0L-01". 4 rArYvkrito.,,v,,7-A third culture different from 131-iT or EMT

8-Other (specify)

23.5 American culture is .defined:
23.50-not specified

17-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America-- multicultural
contributions of various ethnic groups discussed

0-other(indicate document and page number for xerox) or
elaborate in your own words

-6-42r Coty-r- 134eA. w ccovA e) - Alv0260"4".. F re&At e6raA:vA
r ra. -I/

24.0

24.1

0011.1UHITY C01.210:or&IT

Bilingual libraries are provided for:
0-group not specified

project children --0.0AYtt "44".
2-adults of the project community
3-teachers

no-bilingual library not mentioned

tiers Fr. k
E a 3.9

An ethnic studies library is provided for:
0-group not specified
a-project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned

24.1

(..

24.2
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3. Development of Attitude

introduction of French Canadian material. We must keep

in mina that the native culture of these children is French
Canadian, and not French. The Canadian Research Center in

Ontario has developed some material on Canadian history and
'culture for the first grades of the elementary schools.

Parallel to this, we will introduce American history.

The approach will be based on similai.ities rather than on
differences. An extensive use of charts, maps and pictures

will be required in this presentation.

The final step will be to introduce by means of stories,

comparisons, examples taken in the local area, the'contribu-

tion of the native culture to the culture of the U. S.

Field trips within the state will be organized to

broaden the outlook of the children and make them aware of

different aspects of thier own culture with which they are
not familiar.

D. Staff

We will expect our teachers to be flexible and willing to

experiment and innovate in the classroam.

17
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Provision is made by the school for informing the parents 24.3 1 13

and community about the program through:(Mark all that apply)

0-me i,hod not specified

no-no provision for informing community

1 bilingual newsletter

2 monolingual newsletter

0 aws sent to mass media. .

4-if articles included with project, check 4
5-bilingual fliers sent home

formal meetings

V--informal meetings open. to entire community

8-meetings conducted in both languages

-home visits 1)gmoti5
-1'!

project director personally involved in progYam

.694 44015 LAYt<dttOp 5,

8
0 other (Specify) Autii G -ViSLAL ?I'llAwkki DINO s

dissemination. specify how

be Vt-to bi556AVA15,VIrm (c5r°v"
see c 42-r0Y, ti

24.4 Community involvement in the formulation of school policies

and programs is sought through:

0-type not specified

no-not sought

1-existing community groups working with program

0-bilingual questionnaires

3-community-school staff committees

community advisory groups

5-formal meetins open to the entire community

6-informal meetings with community groups
I q

other (specify) 0.00L ,11t10.ks
014 ,wttovoy.tes Ail S

eproject director personally seel,s Moivament of community '1; -.
JA A%.

in program. specify how vt ftAirott4-011-1

1)k) rt;s2.tAiry
tAjjA,1 kV eS0.9 epwAvt k+4,e A- peesaAthi5 twr *-11 r a f eAds

1 i .

S? etv rte., CerAstrtAch ;h t4- %,teSiityl Pi PC-

4.5 The school keeps informed about community interests, events and

problems through:

no-no mention of school seeking to be informed about community

1-meetings ,.;pen to the entire community conducted in both

languages

acmmunity representatives to the school

bilingual questionnaire sent to the home

4-home visits by school personnel

5-other (specify)

0-method not specified

24.5 .) 3



(- formal meetin;.:s
informal meetings open to entire community

8,-;meetings conducted in both languages
0-home visits . A LJAA0441135 -I-e

other (specify)Otuilo-viswiL pre44.4-4A;0,6.5,geows4r4 1404.,

project director personally involved in progyam
dissemination. specify how

41)

b. vaops b 1-SS eMiAi (05aw-A K lar-0)(

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought
1-e:cisting community groups working with program
0-biling,iin questionnaires
3-community-school staff committees

community advisory groups
5- formal meetins open to the-entire community
6- informal meetings with community groups
aother (specify)50,,A,00. X.11_ or cALneds
project director personally sees Involvement
in program. specify how

Vr vurhatAZr5 vu kveSO9 ELIWAPN't4-1-.ce. 4

S? otv rges cNvOrilitcrt. im% 4 tv;kes.1-4,,e% ido pc

24.4a 12- 1g lei
I /

I

--j-ecktel.";-beys- -4;:k 5,4-11
ommun ("5

p eesc.A0A5 ee'Air664-rv'SIN e A 'r ed0-s

24.5 The school keeps informed about community interests, events and
problems through:

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages

acommunity representatives to the school
bilingual questionnaire sent to the home

4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use
after school hours and on weekends
providing adult education courses

'-other (specify)

25.0 PACT EVALUATION

25.1 Project mentions description or dissemination.of the bilingual
pr c. ram through:

newspaper articles
2-radio programs
3-TV programs
4-video-tapes
5-films
6-visitors to

24.5 3

24.6

25.1



III. Dissemination

New Hampshire has a number of centers with high concentrations

of Franco-Americans. In Manchester, the largest city in the state,

nearly sixty per cent, or approximately 50,000 are Franco-Americans

The parochial schools have math: valiant efforts to preserve

the French language, but they have felt the pressures of high costs

and many are closing their doors.

Such is the case in the town of Greenville, New Hampshire.

In June of 1968, 161 children transferred from the parochial to

the public school. These children were receiving 2 day of instruc-

tion in French -- grades 1-8. In this town alone, over 90% of the

population is Franco-American. They understand and speak the

French language. Taking the total population of the three towns,

the figure breaks down to some 42%. Canadian families which have

recently immigrated to the Mascenic Area now number 25 with con-

tinued recruitments expected by the textile industry.

New Hampshire has its share of ethnic groups, who come under

the category of bilinguals. In the June 13, 1965 issue of the

Boston Globe, Mr. Leonard Lerner Canadian Affairs editor, quotes

the latest U. S. Census Bureau figures to stress the large number

of Franco-Americans in New England.

The total number'of Franco-Americans now residing in New

Hampshire is 105,653. These persons were born in Canada or have

at least one parent born in Canada. There are also third and

fourth generation Franco - Americans who have kept their language.

The number of Franco-Americana in the U. S. is estimated at five

million, aocording to census figuresthis identifies the-need

' for dissemination.
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The ascenic Area, with its high concenl.,%ion oa population

with French background, has made the co fitment to institute a

truly bilingual program -- grades l-l2, and to work in conjunction

with other agencies such as O.E.O., PROJECT HEADSTART, the Adult

Basic Ed 'ation Program,' Title I Project, and Model Cities Project.

Acommitment.on the part of administrators and-the School Board

has been made. The Manchester, Yew ilamPshire Model Cities Project

is also presently working to-develop a demonstrat-ton center to

service the large numbers of .recent immigrants. from Canada, Uru-

guay, Mexico, Cuba-. Puerto Rico and Greece. Many industries in

the Manchester and Nashua Area are recruiting personnel across

national borders. Children of these families..are attending public

schools fir, these cities.. -Tdentirjed have been some 60C) school-
*

age children in these two locations who have difficulty in English

'ComMunicatIve skills.

A. Objectives

1. To develOp a cadre of educational leaders, in New Hampshire
who are aware of, and skillful in, the use of the concepts

thepirgcess

2. To develop other sources of funding for sections of this
project. This would include PL-89-10, Title III, local
funds, PL-89-10, Title I, 0E0, foundations, Consortium
of New Hampshire Universities and Colleges, and other
soul,ces of funds.

develoP a communidation system to the community.

. To develop a comalanication system from Mascenic to other
schools.

To develop community underStanding of the project by
using volunteers.



c. Professionals within the system, to arouse in-
terest of the middle adopters.

d. Research reports on the evaluation program for
the innovator.

e. ObserVation of the bilingual program and testi-
mony of teachers to provide evaluation for the
early adopters.

Rubin, Bricke114, Wood, and others point to the need for
designing dissemination (planning) to encompass the
various levels concerned with the change.' Rubin speci-
fically called in his Washington speech fora dissemina-
tion program which sought out:

a. Innovative teachers in the system.

b. Powerful people within the community.

0. The vested interest group.

2. Phase 2 -4, Diffusion to the other schools.

Kurt Lewin in his model for change5 prepOses that change
is .a threefold processinvolVingAinfreezing the system,
moving the system, and refreezing the system. Unfreezing
consistsOf:creating' dissatisfactionwith the present
movement brought About by inducement or rewad and
refreezing cOnsists.of:institUtionalizingthe change.
This model will provide the framework Mr:discussing this
project.

a. Unfreezing:

The unfreezing of the systems
suggested by Morphetfi:

14c.

is based on the strategy

.1.; 'Finding: multiple points of entry
2. Identification of specific entry point
3. Establishment of a temporary system

The multiple entry points which suggest themselves
are to aim our diffusion at the student, the teacher-
guidance counselor, the administrator , or the com-
munity. The choice of a target will be dictated in
part by the communicator available; if a student is
available who has participated in the project, com-
munication. will be aimed at students, if teachers
have had an involvement we will use them to commun-
icate to other teachers, etc.

56
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As we attempt to choose targets, we will follow some
basic principles as developed by Miles and Rogers.
From Miles7 the following principles will be utilized:

1. The strategy selected must provide low threat.

2. Awareness of the social groups to which the
target clientb attitudes are anchored. Draw
the change agents from these groUps.

Alter your communication strategy to fit the

particular group. At times we may use speakers
frOm an important reference group, open-ended
discussion's, films, observation of the project

in operation, etc.

Rogers8 suggests that change agents should concentrate
their, efforts upon °Pinion leaders in the early stages

of diffusion. It is important to know what kinds of
communication would be effective with this group.
Again Rogers9 provides a valuable zuideline in his
deseription of the value system and communication
system of the innovator: high risk, reference to an
external peer group, and utilizes mass media as a
source of information.

b. Movement Stage

Phase 1 - Use of a, temporary. structure - (model
project)

An advantage of the use, of temporary structures is that
it allows the new organization to remove itself from
the constraints-placed ola-a----A-vr.-plex-ovgan,ization-by ---
the dynamics of the conflicts arising out of the need
to meet all four functional imperatives of an organi-
zation simultaneously. The temporary structure can
emphasize goal attainment and adaptation, virtually
ignoring pattern maintenance and integration.10

In the early stage it is important that volunteers
participate. This is easier in a temporary structure,
or a school within a school. This design results in
a considerable lowering of resistance to a new con-
cept since those who object may remove themselves
from all threat arising from the project.

3. Phase 3 -- Transfer to local schools

The next-step in the project is critical, getting the
schools to take steps to transfer the activities from the
tempOrary 87/Stem:into their ownsyated. Paul Buchanan's



concepts prove helpful. He postulates some basic concepts

for organizational developmentllz

1. Relationships among people and among roles are

links which join individuals together as func-

tioning teams.

2. The effoctieness of improvement efforts is en-

hanced when they take place among the following

conditions: The efforts are planned (a) by the

members themselves, (b) in response to needs

which they identify from analysis of their or-

ganizations, (c) under conditions of mutual

trust and respect. and (d) where feedback

concerning the effectiveness of their efforts

available.

The project design will build upon. these postulates of

BUchanan. The basic strategy also draws heavily upon

the work 'of Chin12 who identifies three strategies for

change:
6

1. Empirical-Rational strategies in which the approach

is based on reason and utilitarianism. Because

the change is reasonable and has obvious utility,

it is, adopted. This approach is in this project

to induce the community to enroll students in a

law risk project.

2. Power-Coercive strategies based on power in some

form with compliance as the fundamental outcome.

Power in the form of resources, additional training

opportunities, prestige, etc., 'will be utilized in

this pro,,jest-t..._

Nbrmative-Re-educative
strategies are direct

interventions based on a consciously worked out

theory of changeapplied to individual
behavior

in small groups. During this process emphasis

will be placed upon opening the channels of

communication, upon the creation of shared per-

spectives and perceptions leading to the esab-

lishment of a new, peer group. Bea113 points out

that in the normative-re-educative process the

leader musrselect techniques based on the needs

of the grouP and on the ends desired. The internal

and external dynamics of the group must be con-

sidered such as the, interests. of the group members,

their drives, skill, inhibitions, blocks and

frustrations. Beal further points out that the

dYnamics of the group must also be considered

when techniques are.determined. Factors such as



group size, standards, controls, identity, etc.
These factors will be conside-d when the activities
in Phase 2 are developed. The observation group
and its activities,' the composition and size of
the action discussion groups are examples of
situations in'which this knowledge will be applied.
Beal suggests that the consideration of indi-
.vidual and small group factors are not enough14--
.that forces acting on the group from outside may
well effect the options open. These will be
identified and considered.

C. Institutionalizing the Charae.

Part 1 - School within school

The basic strategy for institutionalizing many of the changes
will be the development of schools within a school. This
design is based upon the implications'of,;Carlson's typology of
service organizations15. Carlson's work suggests that a local,
conservative community is more likely to allow a new program
into a school if*.each individual family, child, teacher and
administrator could exercise control over his participation.
A. voluntary innovative program on=rating within a traditional
school provides an opportunity to satisfy the resistance which
results from ignoring Carlson's work.

Part 2 - Pull Adoption

The final stage - full adoption will be difficult. Strategies
based on normative-re-educative tecniques such as sensitivity
training*,' creative problem solving, etc., will have to be
developed. Careful consideration will have to be given to
identifying techniques for handlingresistance to the project
from both the professional staff and the community of the
target schools'.

*Maine Pace Project,

Cooperation efforts have been formulated with the St. John
Valley Project III, where a consultant concentrated
his efforts in this area.
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25.213roject's impact: 25.2
1-Project mentions that other classes in the school, but
not inthe program have picked up methods or material from
the bilingual program

2-Project mentions other schools in the local educational system
havestartedbilingual programs.

3- Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-.
'opment needs

26.0 ROLE OF EVALUATOR

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program:
0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.1

26.2 Evaluator has personally observed students in the program: 26.2 al
0-not mentioned
no-never
1-once or twice during the year

&other (specify)01a5eXUAQM.1107)::\13
QA'N 0 rN e6

Pt)11-r c3Qt"Pild
12-5-elkje14-

OLmore than twice - C (36Z .SIS
3-regularly

26.3 Evaluator has met with teachers: 26.3 1

0-not mentioned e. g 13 4r

no-never
6LOnce or twice during year
'2-more than twice

3-regularlY
01. other (specify) e.v0%1IACkit on MCA' for i (4.4iry t6W,17141:. e

27..0 EVALUATION PROCEDUnE it 01-

27.1 0-not specified
CIOLA comparison group has been chosen
2-A comparison gro-tp will be chosen

27.2 0-not specified (marl: all that apply)
0-Pre-tests have been given to project group or sample
2- will be n n

3-Post-tests have been given to project group or sample

4- " will be "

:.5-Pre-tests have been given to comparison group
6- " will be
7-Post-tests have been given to comparison group
8- " will be

27.1 1

27.2

C. ?...1.1.7-6



INSTRUCTION' CULTURE AND HERITAGE 1ST, 2ND, 3RD GRADE
(Self Concept) 14) STUDENTS

5.4 PERFORMANCE OBJECTIVE:

The students taught in their native tongue will develop social

skills as demonstrated by assuming personal responsibility.

They will learn self control. They will learn to participate

in, and be accepted by, the peer group. A teacher-made sociogram

will be used for evaluation.

EVALUATION:

A teaCher-made sociograth will be made for the three firat-grade

classes in September January, March and May, and the results

rtfl be`anaiyzed and reported to the evaluator. --7-7

PROCESS:

The classroom teacher will provide activity centered periods

which will provide a vehicle for children to practice self

control and participation.
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